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Exploring Multicultural Picturebooks
With Social-Emotional Themes

AnnMarie Alberton Gunn, Susan V. Bennett, Barbara J. Peterson

High-quality multicultural picturebooks with social—emotional themes offer
opportunities for read-alouds and literacy instruction that support young children’s
social-emotional skills and vocabulary development.

Introduction

After a robust conversation about the word “confident,” a vol-
unteer asked the primary-aged children, “What are you con-
fident about?” Children called out, “l am confident that I'm a
good pitcher,” “I'm good at art!” and “I'm quick at adding num-
bers.” The volunteer then read aloud | Like Myself!—a book
about a young girl who shares her strengths confidently. We
purposefully selected this piece of high-quality multicultural
children’s literature to discuss key vocabulary and facilitate
children’s social-emotional learning.

hrough reading, young children broaden cogni-
tion and gain social understandings necessary to

navigate and succeed in society, while viewing and
entering varied social worlds (Kozak & Recchia, 2019).
Reading can foster care, empathy, and different perspec-
tives. Although reading offers significant benefits, dispari-
ties exist and children living in poverty have less access
to texts in their homes, community centers, and libraries
(Allington et al., 1995; Neuman & Moland, 2019). With lim-
ited book access, they may read less and fall behind aca-
demically (Allington & McGill-Franzen, 2013; Bennett et al.,
2021; Lindsay, 2013).

This article stemmed from a larger collaborative proj-
ect at a nonprofit after-school childcare center (CARC)
that serves children and families in a local, low-income
community. Our mission is to build a robust literacy
program and increase children’s access to high-quality,
multicultural books. This project focused on social-
emotional learning (SEL) through read-alouds using
children’s diverse picturebooks with SEL themes. In this
article, we share a pedagogical and social-emotional
framework, along with methods to guide analysis and
selection of multicultural picturebooks with social-
emotional themes for read-alouds. We describe key
features of recommended picturebooks, teaching sug-
gestions and a lesson plan exemplar (Sweeney, 2022) for
promoting vocabulary and SEL within read-alouds with
children.

The Reading Teacher  Vol.0  No.0 pp.1-13

Read-alouds

A cornerstone of emergent literacy, “... read-alouds, can
enhance and deepen students’ comprehension, vocabu-
lary, and understandings while offering a space for differ-
ent perspectives” (Leung et al., 2018, p. 23-24) as well as
enhance self-efficacy and SEL (Doyle & Bramwell, 2006).
Teachers must be intentional and deliberate while planning
read-alouds to promote interactive discussions, which
help create shared understandings of characters’ prob-
lems, thoughts, and actions, while clarifying students’ mis-
understandings (Kesler et al., 2020; Kindle, 2010; Palinscar
& Brown, 1984). Teachers purposefully build background
knowledge, pose questions, select high-quality literature,
choose vocabulary, and find stopping/elaboration points
to deepen conversation and listening while engaging
with the text. As with the teaching vignette presented in
the opening paragraph, volunteers followed lesson plans
to engage children in read-aloud discussions focused on
comprehension of the story and specific SEL vocabulary
by asking questions about the text (A lesson plan exemplar
from this project [Sweeney, 2022] is available online for the
book, I Like Myself! [Beaumont, 2004]).

SEL content and vocabulary integration within read-
alouds align with young children’s developmental needs
and provide powerful learning contexts for enhancing
social problem solving, language development, and com-
prehension (Bennett et al., 2016; Doyle & Bramwell, 2006;
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Santiago-Poventud et al., 2015). Our inquiry into SEL
dimensions of multicultural picturebooks and SEL inte-
grated read-alouds contributes to the nascent body of
research on SEL, language, and literacy integration. We
utilized multicultural children’s literature to foster SEL for
this read-aloud project.

(Gunn, 2016). Teachers who practice CSP value, honor, and
sustain children’s cultural identities. CSP moves beyond
response to traditional cultural ways and experiences
to embrace and bolster interconnections of traditional
and evolving cultural ways of youth (Alim & Paris, 2017,
Kinloch, 2017; Lee & McCarty, 2017).

Multicultural Literature

We focused on multicultural books
because they present “windows, mir-
rors, and sliding glass doors.” Mirrors
allow children to see reflections of
themselves through physical, cultural,
or emotional dimensions of texts
(Bennett et al., 2017; Bishop, 1990;
Gunn et al., 2014, 2020; Gunn &
Bennett, 2022; Johnson et al., 2018).
Through windows, children can see dif-
ferent people, experiences, and worlds
while providing opportunities to learn
about similarities and differences.
Complementary to windows, sliding
glass doors allow children to experi-

SEL is an important component of human development

PAUSE AND PONDER

PAUSE AND PONDER

In your classroom or school library, do
your students have access to high-
quality multicultural texts that reflect
their diverse individual and cultural
identities, families, community, and
life experiences?

In what ways do you support
students’ social-emotional learning in
your classroom, school, and district?

How do you support your students’
understanding and use of specific
vocabulary to express feelings and
emotions through multicultural
literature and literacy-based activities?

because children need skills and
knowledge to recognize and man-
age emotions, make decisions,
and build positive relationships;
this provides a foundation to live
in a diverse society and become
global citizens (CASEL, 2020;
Garces-Bacsal, 2022). CASEL's
highly cited framework for SEL
consists of five competencies:
self-awareness, self-management,
social awareness, relationship
skills, and responsible decision
making. These competencies
revolve around knowing one’s emo-
tions, beliefs, values, thoughts, and
behaviors, as well as how these

ence change through literacy engage-
ment with books.

Children seek “to engage in literature
that resonates with and reflects their concerns, challenges,
and experiences” (Ford et al., 2018, p. 56), and consequently,
become more engaged when they identify with characters
and experiences within books. Multicultural literature can
elevate self-efficacy, as well as cultural and racial pride,
while offering a space to learn how to solve problems when
faced with challenges. Engagement with multicultural lit-
erature can positively affect children’s social-emotional
development (Garces-Bacsal, 2022). Our aim was to explore
and identify multicultural children’s literature for early child-
hood read-alouds that center on SEL themes, concepts, and
vocabulary. In this next section, we describe the pedagogical
and SEL framework that guided our multicultural literature
selection.

Theoretical Frame

Culturally sustaining pedagogy (CSP) and the Collaborative
for Academic, Social, and Emotional Learning (CASEL)
framework guided our inquiry. CSP “seeks to perpetuate
and foster—to sustain—linguistic, literate, and cultural
pluralism as part of the democratic project of schooling”
(Paris, 2012, p. 95). It focuses on building understanding
regarding diverse linguistic, socioeconomic, and cultural
backgrounds through a multicultural curricular approach
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influence building relationships,

taking different perspectives,
and decision making. This knowledge allows individu-
als to succeed at their personal and collective goals as
global citizens. In classrooms, the purpose of promoting
social-emotional competencies described within CASEL
framework is “to establish equitable learning environ-
ments that advance students’ learning and development”
(CASEL, 2020, para. 1). SEL also facilitates empowerment
for children while navigating their diverse identities. These
theoretical lenses informed our picturebook selection
with SEL and diverse themes for read-alouds focused on
fostering young children’s SEL growth and vocabulary
development.

SEL Book Selection Criteria and
Analysis

We selected books for our SEL read-aloud project through
a multiphase process. The first phase involved planning
discussions in collaboration with CARC director and staff
to better understand the SEL strengths and needs of K-3
CARC children. After a literature review on SEL through
literacy (e.g., Daunic et al., 2013; Doyle & Bramwell, 2006;
Garces-Bacsal, 2022; Jones et al., 2011; Santiago-
Poventud et al., 2015), we established the following selec-
tion criteria to select multicultural picturebooks with SEL
themes for read-alouds with K-3 CARC children:
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® High-quality diverse/multicultural literature (Bennett
et al,, 2021; Bishop, 1992; Garces-Bacsal, 2022);

= Picturebook format, text complexity, and content
appropriate for a 20-minute read-aloud lesson with
K-3 children;

® Subtle integration of SEL themes within the story,
without an overly didactic tone or moral message;

® Characters demonstrate agency with respect to
social-emotional awareness and problem solving;

= Characters, plot, and problems relevant to CARC chil-
dren’s lives and reflective of their diverse identities;

= Engaging content, language style, humor, and visual
appeal;

= Main characters’ gender and literary genre balanced
across the book collection.

During the second phase, we identified an initial pool
of 75 SEL picturebooks through research across various
sources, including children’s literature award lists (e.g.,
Caldecott Medal, Coretta Scott King Book Award, Pura
Belpré Award, Tomas Rivera Mexican American Children’s
Book Award, Ezra Jack Keats Award, Newbery Medal), as
well as reviews and recommendations from SEL, multi-
cultural literature, and literacy educator websites.

During the third and fourth phases, we conducted sev-
eral rounds of analysis by closely examining hard copies
of books for SEL, diversity, text complexity, and quality
features (Bennett et al., 2021; Bishop, 1992; CASEL, 2020).
We analyzed criteria for each title and across titles using a
comprehensive spreadsheet.

The CASEL framework of skills served as a check-
list to identify specific skills reflected in each text within
and across the five SEL domains (See Appendix Fig. Al
Guide for Selecting Children’s Literature with Social-
Emotional Learning Themes). We reviewed picturebooks
separately and jointly to agree upon categorization within
each CASEL domain. We designated books that crossed
domains based on the majority of SEL skills reflected in
the text. We based our final 27 books on criteria data; SEL
and diversity features; appropriateness for read-aloud les-
sons with K-3 CARC children; and balance of book genre
and key features across SEL domains. From this larger
collection of 27 texts, we created a tailored list of 17 pic-
turebooks, Recommended Multicultural K-3 Children’s
Literature with Social-Emotional and Diversity Themes
for use in read-alouds (Table 1). We divided the booklist
across CASEL framework domains.

Beyond the picturebooks described in Table 1, educa-
tors may use the Guide for Selecting Children’s Literature
for Social-Emotional Read-Aloud (Appendix Fig. A1) as a
tool to analyze and select additional quality, multicultural
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literature with SEL themes for read-alouds, language arts
instruction, or inclusion in classroom libraries.

SEL Read-alouds with Picturebooks

Suggestions

In this section, we offer summaries of each picturebook
in Table 1, text samples that illustrate SEL features, and
suggestions for how books can be incorporated into read-
alouds and literacy-based instruction to support students’
learning of specific SEL themes, vocabulary, and concepts
within each CASEL domain (CASEL, 2020). We italicized
targeted themes, vocabulary, and concepts for emphasis
during read-alouds.

Self-awareness

CASEL defines self-awareness as “the abilities to under-
stand one’s own emotions, thoughts, and values and how
theyinfluence behavioracross contexts” (CASEL, 2020, p. 2).
The Way | Feel (Cain, 2002) uses expressive illustrations
and rhyming text to help students label different emotions,
connect feelings to experiences in their world, and under-
stand how “feelings come and feelings go.” On each page,
eye-catching oversized fonts emphasize emotion words’
meaning. For example, the jagged, bold letters of ANGRY
reinforces emotions within the illustration of a child with
squinting eyes, fierce frown, and stiff body gestures. The
lightning bolts of red, orange, and dark pink across this
full-bleed spread convey emotional intensity and aggres-
sion. With this book, a teacher can support students’
understanding and expression of their feelings and emo-
tions as they connect the text to their experiences. Visible,
physical dimensions associated with these feelings can
be incorporated through role-play of life events that evoke
specific emotions (e.g., happy, sad, disappointed, jealous,
angry, proud). These dramatizations might help students
identify and connect physical dimensions with specific
emotions in themselves and others.

In the self-affirming book, I Like Myself
(Beaumont, 2004), a young girl celebrates ways she is
unique in physical and personality features. She proclaims,
“Even when | look a mess, | still don’t like me any less.”
Read-alouds of this text might focus on concepts such as
self-acceptance, self-love, confidence, and acceptance of
individual differences (refer to Sweeney, 2022 for an online
lesson plan exemplar focused on this picturebook).

I Am Everything Good Thing is written by Derrick
Barnes (2020) and illustrated by Gordon C. James
(Figure 1). Through poetic text and vivid illustrations of
diverse families and relationships, a boy declares his
pride in “every good thing” that makes him who he is,
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Figure 1
Book Cover from | Am Every Good Thing, by Derrick
Barnes, lllustrated by Gordon C. James (2020)

GOO
THING

Note. The color figure can be viewed in the online version of this article
at http://ila.onlinelibrary.wiley.com.

along with his dreams and future plans. One double-page
spread shows an astronaut with the boy looking through
a microscope. He states, “I am one eye open, one eye
closed, peeking through a microscope, gazing through
a telescope, checking out the spaces around me ..."
Teachers can focus discussions on students’ identifica-
tion of their own personal strengths, goals, confidence,
feelings of self-worth, and the references to figures in
Black history.

Self-management

Self-management is defined as “the abilities to manage
one’s emotions, thoughts, and behaviors effectively in dif-
ferent situations and to achieve goals and aspirations”
(CASEL, 2020, p. 2). Many students can identify with
challenges of self-control portrayed in Clark the Shark
(Hale, 2013). Clark realizes his large size and overly enthu-
siastic behaviors land him in trouble with classmates and
teachers. He learns successful strategies for self-control

The Reading Teacher  Vol.0  No.0  Month 0000

that allow his personality and love of life to shine. On one
page, Clark applies a self-management strategy: “In class,
when lessons got exciting, Clark wanted to bounce up out
of his seat. Instead, he told himself, ‘When teacher’s talk-
ing, don’t go walking.”” Using story examples, students
can generate metacognitive strategies for self-control and
adjustment of behavior according to expectations within
different settings. Teachers can also include SEL vocabu-
lary/concepts for read-aloud conversations, such as over-
active, self-control, and self-regulation.

In Jabari Jumps (Cornwall 2017), Jabari waivers
between fear and determination as he considers jumping
off a diving board into a pool for the first time. lllustrations
and text communicate the support of his father and sis-
ter, as Jabari grapples with different emotions. On one
page, Jabari begins his climb up the high-dive ladder
while cautiously looking around. When he declares, “l am
tired,” his dad suggests he climb down and rest. Jabari
takes deep breaths and stretches to relax. These strate-
gies help Jabari build courage to accomplish his goal to
dive in the pool. During read-alouds, teachers can encour-
age students to make text-to-life connections as they
recall facing fears when trying something the first time
and text-to-text connections with other fiction or nonfic-
tion texts about people who persisted to overcome fear
and find courage to accomplish goals. Teacher-led con-
versations can also reinforce vocabulary: scared, afraid,
bravery, confidence, and goal setting.

Social awareness

CASEL (2020) defines social awareness as “the abilities
to understand the perspectives of and empathize with
others, including those from diverse backgrounds, cul-
tures and context” (p. 2). In Kostecki-Shaw’s (2011) Same,
Same But Different, two boys living on opposite sides of
the world develop a cross-cultural friendship through a
pen pal exchange. Elliot lives in an U.S. urban area with
his mother, father, and sister, while Kailah lives in a rural
village in India with 23 family members. The boys share
similarities and differences in their lives, repeating the
phrase: “Same, same but different!” Teachers can guide
discussion that encourages awareness and apprecia-
tion of similarities and differences across cultures and
regions and reinforce concepts, such as same, different,
and cross-cultural friendship. These conversations might
also lead to a pen pal or e-communication exchange with
another school or community to further SEL, social/cul-
tural awareness, and literacy.

The Day You Begin (Woodson, 2018) highlights the
many ways we are different and unique, although some-
times we might feel like outsiders. “There will be times
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when you walk into a room and no one there is quite like
you. Maybe it will be your skin, your clothes or the curl
of your hair.” This picturebook urges children to bravely
share stories, despite feelings of uncertainty, and reach
out to others to make friends. Illustrations and text high-
light cultural and linguistic diversity among children in
ways that affirm cultural identity and self-worth. Moreover,
they serve as an anchor for conversations about cultural
differences and identity, appreciation of diversity, and how
feeling shy, nervous, afraid, or brave in new social con-
texts is normal.

Something Beautiful (Wyeth, 1998) is a story about
a girl whose mother asserts, “everyone should have
something beautiful in their life.” [llustrations show the
girl looking at trash, graffiti, and negative aspects of her
neighborhood. She thinks, “Where is my something beau-
tiful?” Determined to find “something beautiful,” the girl
discovers it in simple pleasures, family and friends of her
urban world. Through read-alouds, teachers can support
understandings and use of vocabulary, such as sadness
or happiness, as well as guide deeper discussions about
setting positive goals, social inequities, and diverse view-
points on what is “beautiful.”

My Name Is Yoon (Recorvits, 2014) portrays transition
experiences of a girl who emigrates with her family from
Korea to the U.S. Yoon resists learning the English spell-
ing of her name because it does not represent her unique
identity like the happy, dancing figures of Korean writ-
ing. Yoon gradually connects with her classmates and
teacher and grows at ease with her bicultural identity.
“lI write my name in English now. It still means Shining
Wisdom.” Yoon's story offers children opportunities for
rich explorations of concepts such as cultural differences
and identity, sadness, loneliness, worry, cross-cultural
friendship, as well as challenges immigrants face adjust-
ing to a new country.

Relationship skills

Relationship skills are identified as “the abilities to estab-
lish and maintain healthy and supportive relationships
and to effectively navigate settings with diverse individu-
als and groups” (CASEL, 2020, p. 2). In The Proudest Blue: A
Story of Hijab and Family (Muhammad & Ali, 2019), Faizah
looks forward to the first day of school as a special day
because Asiyah, her sister, will wear the hijab for the first
time. Faizah imagines Asiyah’s hijab as blue ocean waves
and a beautiful crown of strength and pride as she faces
hurtful words and actions of classmates (see Figure 2).
An author’s note explains, “l wanted to tell a story so that
children who look like me could see themselves in a pic-
ture book.” This picturebook reflects the author and her
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Figure 2

lllustration from the Proudest Blue, by Ibtihai
Muhammad with S. K. Ali; lllustrated by Hatem Aly
(2019)

Someonc laughs from nearby.

A boy, pointing at Aslya

Note. The color figure can be viewed in the online version of this article
at http://ila.onlinelibrary.wiley.com.

sister’s experiences, as well as other Muslim girls wearing
hijabs within primarily non-Muslim schools and commu-
nities. The story can lead to guided conversations about
differences in cultural and religious beliefs and practices,
self-acceptance, cultural pride, confidence, bullying, and
self-advocacy.

In When We Are Kind/Nihd’adaahwiinit’iigo, Smith
(2020) encourages children to celebrate acts of kindness
and identify how they feel when they show and receive
kindness in their lives. Niedhardt’s illustrations portray
multigenerational gatherings of Indigenous families
engaged in loving interactions within culturally authentic
settings. One illustration shows children of different eth-
nicities and physical abilities working together, accompa-
nied by the text, “I am kind when | share with my friends.”
Children might relate examples of giving/receiving acts
of kindness, and personal experiences of joy, happiness,
thankfulness, and love.

The main character in Ella McKeen, Kickball Queen
(Mills, 2019) is a competitive kickball player who explodes
with anger and frustration when a girl, Raya, “bests” her
during a game at recess. Ella screams, “NO! THAT'S NOT
FAIR!” while she drops to her hands and knees in a tan-
trum. After reflection, Ella figures out how to manage
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these powerful emotions to show good sportsmanship
during playground competitions. Children will readily
relate to Ella and Raya as they share their own experi-
ences with emotions surrounding competition within the
context of sports and playground games. During class-
room conversations, teachers can highlight SEL con-
cepts such as jealousy, competitiveness, sportsmanship,
and self-control.

In The Sandwich Swap (Al Abdullah & DiPucchio, 2010),
Lily and Salma are best friends who exchange harsh
words about each other’s cultural food choices (peanut
butter vs. hummus). Emotions escalate and they inad-
vertently start a food war, sparking social divides among
classmates: “You're weird! You're STUPID! You look
Funny! You Dress dumb!” The friends reconcile by shar-
ing sandwiches and find their preconceived notions were
mistaken. In meaningful discussions, teachers might
focus on understanding and resolving differences, prob-
lem solving, and friendship based on mutual respect.

Responsible Decision Making

CASEL (2020) defines responsible decision making as
“the abilities to make caring and constructive choices
about personal behavior and social interactions
across diverse situations” (p. 2). In The One Day House
(Durango, 2017), the ideas of a boy named Wilson spark
community collaboration to support Gigi, an elderly
friend in need. Wilson dreams and draws pictures of
ways to improve Gigi's house so that “one day” she’ll
be warm, comfortable, and happy. Gigi insists she has
all those things in Wilson's friendship. Gigi says, “I
will like that. But today you are all the warmth | need.”
Wilson’s pictures and ideas inspire neighbors across
his diverse community to pitch in and make Gigi’s
house safe, clean, and pretty again. Through read-
aloud conversations, teachers can reinforce concepts
such as goals, planning, collaboration, and community.
Students might even consider needs within their own
school or neighborhood to engage in social action or
community service.

Ruben is faced with a moral and ethical dilemma in
the story, A Bike Like Sergios’ (Boelts, 2016). He must
choose whether to buy a new bike for his birthday with
the $100 bill he found at the grocery store or return the
money to the store, so it can be given to the woman who
lost it. Ruben is ambivalent after returning the money:
“I am happy and mixed up, full and empty, with what'’s
right and what's gone.” However, he is proud when his
family acknowledges the difficulty of his decision and
praises his good choice. In read-aloud discussions,
teachers can focus on the importance of telling the truth,
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being honest, thoughtful decision making, as well as emo-
tions surrounding families’ financial challenges.

The Cot in the Living Room (Burgos, 2021) tells the
story of a young Dominican-American girl who resents
that her parents babysit for children who sleep in her liv-
ing room as “guests” while their own parents work night-
shift jobs. Illlustrations portray the girl’s jealousy and
anger through clenched fists, frowning face, and arched
shoulders; these mirror her emotional outbursts of, “It's
not fair.” The girl finds ways to welcome these children
when she realizes how sleeping on a cot in someone
else’'s home apart from your family may not be such a
privilege or something to envy. Teachers’' questions can
facilitate explorations of vocabulary and concepts from
this story, such as jealous, sharing, scared, afraid, loneli-
ness, as well as the challenges of family work schedules
and showing empathy for other’s experiences.

Laurie Ann Thompson’s Emmanuel’s Dream: The True
Story of Emmanuel Ofosu Yeboah (2015) is a powerful
picturebook and true story of a man from Ghana who
perseveres through many challenges to attend school,
participate in sports, provide for his family, and even-
tually become a long-distance cyclist. One illustration
shows Emmanuel’s mother watching him walk to school
on his own. The accompanying text explains:

Most kids with disabilities couldn’t go to school. Still
Emmanuel’s mother carried him there, until one day she
said, "You are too heavy.’ From then on, Emmanuel hopped to
school and back, two miles each way, on one leg, by himself.

Later in life, Emmanuel completes a cross-country
bike journey to change societal perceptions of ability and
disability. This story offers opportunities for teachers and
students to discuss social inequities, perceptions of indi-
vidual differences of ability and disability, as well as goal
setting, persistence, courage, and respecting the dignity of
all people.

Conclusion

In this article, we shared a collection of diverse picture-
books carefully analyzed and selected through a CSP and
social-emotional framework. As well, we provided a guide
educators may use to review, analyze, and select chil-
dren’s literature with social-emotional themes for use in
language arts instruction. We also offered teaching sug-
gestions for promoting vocabulary and SEL through read-
alouds. During read-alouds, teachers create space that
empowers children through authentic conversations and
fosters cognitive and social understandings children may
reflect and act upon in their lives (Kozak & Recchia, 2019).
Multicultural literature enhances self-efficacy, cultural
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TaKe AcTion

1. Review the CASEL framework and descriptions of
social-emotional competencies (https://casel.org/
casel-sel-framework-11-2020/)

2. Analyze picturebooks within your classroom library
using the Guide for Selecting Children’s Literature with
Social-Emotional Themes (Appendix Fig. A1) to identify
SEL themes, concepts, and vocabulary to highlight
during read-alouds, language arts, or other content
area instruction.

3. Meet with colleagues and school leaders to discuss
your students’ literacy and social—emotional strengths/
needs, and cultural backgrounds. How might you
expand your multicultural literature collection to offer
students “windows and mirrors,” as well opportunities
to develop social-emotional competencies?

4. Discuss how you might integrate teaching/learning
across language and social-emotional domains into
ongoing instruction during the school day.

and racial pride, as well as care and empathy. The com-
bination of meaningful conversations and multicultural
texts, where students see themselves and others, leads to
motivation and interest in reading (Garces-Bacsal, 2022;
Kozak & Recchia, 2019; Leung et al., 2018). Therefore, it is
essential that teachers generate moments, through read-
alouds, where children make connections and develop
social-emotional understandings foundational to suc-
cess in their personal endeavors, as well as citizens in a
diverse, global society.
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Appendix

Figure Al. Guide for selecting Children’s literature with social-emotional learning

themes
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BOOK TITLE:

AUTHOR/ILLUSTRATOR:

SOCIAL-EMOTIONAL LEARNING CONTENT OF THE TEXT:
Review the book and check off the CASEL framework' SEL competencies noted in the text.

[0 SELF-AWARENESS: The abilities to understand one’s own emotions, thoughts, and values and how they
influence behavior across contexts. This includes capacities to recognize one’s strengths and limitations with a well-
grounded sense of confidence and purpose. Such as:

Integrating personal and social identities Linking feelings, values, and thoughts
Identifying personal, cultural, and linguistic Examining prejudices and biases

assets Experiencing self-efficacy

Identifying one’s emotions Having a growth mindset

Demonstrating honesty and integrity Developing interests and a sense of purpose

[0 SELF-MANAGEMENT: The abilities to manage one’s emotions, thoughts, and behaviors effectively in different
situations and to achieve goals and aspirations. This includes the capacities to delay gratification, manage stress, and
feel motivation and agency to accomplish personal/collective goals. Such as:

Managing one’s emotions

Identifying and using stress-management
strategies

Exhibiting self-discipline and self-motivation
Setting personal and collective goals

Using planning and organizational skills
Showing the courage to take initiative
Demonstrating personal and collective agency

Taking others’ perspectives Understanding and expressing gratitude

Recognizing strengths in others Identifying diverse social norms, including unjust ones

Demonstrating empathy and compassion Recognizing situational demands and opportunities

Showing concern for the feelings of others Understanding the influences of organizations/systems on
behavior

[0 SOCIAL AWARENESS: The abilities to understand the perspectives of and empathize with others, including
those from diverse backgrounds, cultures, & contexts. This includes the capacities to feel compassion for others,
understand broader historical and social norms for behavior in different settings, and recognize family, school, and
community resources and supports. Such as:

Communicating effectively Resolving conflicts constructively

Developing positive relationships Resisting negative social pressure

Demonstrating cultural competency Showing leadership in groups

Practicing teamwork and collaborative Seeking or offering support and help when needed
problem-solving Standing up for the rights of others

[0 RELATIONSHIP SKILLS: The abilities to establish and maintain healthy and supportive relationships and to
effectively navigate settings with diverse individuals and groups. Includes capacities to communicate clearly, listen
actively, cooperate, work collaboratively to problem solve and negotiate conflict constructively, navigate settings with
differing social and cultural demands and opportunities, provide leadership, and seek/offer help when needed. Such as:

Demonstrating curiosity and open-mindedness Recognizing how critical thinking skills are useful both
Identifying solutions for personal and social inside and outside of school

problems Reflecting on one’s role to promote personal, family, and
Learning to make a reasoned judgment after community well-being

analyzing information, data, and facts Evaluating personal, interpersonal, community, and
Anticipating and evaluating the consequences of institutional impact

[0 RESPONSIBLE DECISION-MAKING: The abilities to make caring and constructive choices about personal
behavior and social interactions across diverse situations. This includes the capacities to consider ethical standards
and safety concerns, and to evaluate the benefits and consequences of various actions for personal, social, and collective
well-being. Such as:

one’s actions

"SEL checklist adapted from the CASEL Core Framework; Source: ©2021 CASEL. All Rights Reserved.

(continued)
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Figure Al. Guide for selecting Children’s literature with social-emotional

learning themes (continued)

SOCIAL-EMOTIONAL CRITERIA: After reviewing the book and completing the SEL competencies checklist,
complete the rubric in response to these guiding questions:

5 4 3 2
Somewhat

a. Based on the CASEL competencies checklist, are SEL themes, concepts and vocabulary
prominent within the text? Yes

1
No

Indicate which of the five SEL domains and competencies are mainly represented in the text. Identify SEL skills or
vocabulary that may be taught using this text.
[] Self-Awareness [1Self-Management [ Social Awareness [ Relationship Skills

[J Responsible Decision-making

Comments:

b. Are the SEL themes within the book subtly integrated through characterization, plot, 5 4 3 2 1
problems/solution, or information content, without an overly moralizing tone or Yes Somewhat No
message?

c. Do the main characters demonstrate agency with respect to social-emotional growth 5 4 3 2 1

and problem-solving? Yes Somewhat No

d. Would the words of the text, illustrations, format and text features support 5 4 3 2 1

understanding of SEL concepts, vocabulary and skills through read-alouds, guided v S hat N
reading and/or independent reading for your intended audience? cs omewha o
Comments:

0 Read-Aloud [0 Guided Reading [] Independent Reading

LITERARY CRITERIA: Complete the rubric in response to these guiding questions:

a. Are the characters, plot, problems, and/or information content of the book relevant to 5 4 3 2 1

children’s lives, perspectives and diverse identities? Yes Somewhat No

b. Does the book offer diverse and positive representations of children, families, and 5 4 3 2 1

cultural values? Does the book avoid racial, cultural and ethnic stereotypes and
. . Yes Somewhat No
misunderstandings?
Comments:
b. Is the book’s writing style lively and engaging for the reader? 5 4 3 2 1
Yes Somewhat No
c. Are illustrations, graphics and visual format appealing and portray a child’s perspective? 5 4 3 2 1
Do they support and complement the writing and content of the text? Yes Somewhat No
Comments:
d. Are the readability and interest levels of the book developmentally appropriate for your 5 4 3 2 1
intended audience and instructional purpose? Yes Somewhat No
Comments:

Average the above rating scores for Social-Emotional Learning Criteria and Literacy Criteria.

Rating of this book from a Social-Emotional 5 4 3 2
Learning Perspective: Excellent Recommended  Adequate  Marginal

Inappropriate

5 4 3 2
Excellent Recommended — Adequate  Marginal

Rating of this book from a Literary Perspective:

Inappropriate

Comments:

The Reading Teacher

Vol.0 No.0  Month 0000 13

literacyworldwide.org



	Exploring Multicultural Picturebooks With Social–­Emotional Themes
	Introduction
	Read-­alouds
	Multicultural Literature
	Theoretical Frame
	SEL Book Selection Criteria and Analysis
	SEL Read-­alouds with Picturebooks Suggestions
	Self-­awareness
	Self-­management
	Social awareness
	Relationship skills
	Responsible Decision Making

	Conclusion
	Acknowledgements
	Conflict of interest


